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T Tiea Alepgvvnoovpue Inuepa?

B[ lati va aloAoy1|cOUHE TNV TTOLOTNTA TWV
EVTOELAKWV TTPAKTIKWV?

m[lwg a&loAoyovue 0, TL epapuolovpue?

m H KAtpaka Inclusive Classroom Profile
(ICP; Soukakou 2016)



Tl va Aflodoyficovpe Thv
[TototnTa Twv Evtaiiakwyv
[MpakTtikwv?




+ Twati Na ASodoynoovue tnv lowotnta
Twv Evrtailakwv [Ipaktikwv?

m ['la va EEpoue av XPNOLUOTTOLOVUE EVTAELAKEG
TTPAKTLKEG TTOV £YOVUE TIPOOEOT VA EQAPUOCOVIE.

m ['loa va EEpove ‘TTO60 KaAd’ e@apuolOVE TIG
EVTUELOAKEG TTPAKTLKEG.

'l va EEPpOVE AV OL TIPAKTIKEG TTOU £QAPUOOVE
EXOLV EMOLUNTA ATTOTEAECUATOAL.

m [l va €yovpe pa factkn ypauurn orto tnv ortola
UTTOPOVUE VO KXTIOOVUEN KAL VO BEATLWOVOVE TIG
TTPOKTIKEG TTOU EPAPUOOV|LE.



* [Iwg Evvoovpue tTnv [Mowotnta?

m Quality in Early Years environments can be understood as a
measurable set of characteristics which have been shown to predict
children’s development & learning e.qg. physical environment,
curriculum/learning resources

m How evidence-based practices are used and experienced:

“A decision-making process that integrates the best available
research evidence with family and professional wisdom and
values “A decision-making process that integrates the best
available research evidence with family and professional
wisdom and values’

(Sylva, Melhuish, Sammons, Siraj-Blatchford & Taggart, 2010; Buysse &
Welsley, 2006).



+ lIwc¢ Evvoovpue tov 'Opo ‘IMootnta’?
[Tolto¢ Ao@aoilcL?

« H kpion ‘e1dikwv a&lohoynTwv’?, ‘eknal®euTIKOU
npoownikou? ‘0loIkNTIKoU Npoownikou’?
olkoyevelac? ' oXOAKwV GUMBOUAwWV? ‘pabntwv’?

e Tieidouc dedopeva’ PETPAVE? ‘UETPNOEIC AMO
oTabuioueva epyaleia’™? ‘anoweic’? ‘NoIOTIKEC
NeEPIYPAPeC?

\

 [lolec pebodol €ival KaTaAnAeC yia Tnv
anoTeAeopaTikn a&loAoynon?



+ Ti 'vwptdovpue yia tTnv lowotnta Twv
Evtaiiakwv Tunpatwv?

m [TaAaldtepa 5850“8VO(9 rromrn'coc ™G EVTASLOKNG
SKnaLSEUGng lO'OTLp.n NG TTOLOTN TG TNG EKTTALOELOTG
O€ OXEOMN UE TUTTIKEG SOUEG

m [l v ocELo?\oyncm 1N evtaén opl{OTav WG ‘(PUOIKN
Tapovoia TTalSLwv TNV TTPOoYOoALlKN TAaln’.

m EAAelm katdAAnAwyv epyareiwy Kol peBoSwv yia v
aloAOyMn o™ NG EVTHENG.

m [Iwg Oa agloAoynoovpe, av Sev EEpovpe Tl va
a&lOAOY1COUE?

m Anuwovpyia ‘Evidence-based practices’ kai
‘recommended standards™




+ BéAtioteg Evratiakéc Mpaktikéc/
Recommended Standards

m Index for Inclusion (Booth, 2011)

m Division of Early Childhood Recommended
Practices (DEC, 2015)

m Special Education Needs Code of Practice (SEN
Code of Practice 2015)
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Tt Hepthapfaver n AiloAoynon?
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Aopka Xapaktnplotika/Structural
Characteristics

Avaloyia evnAikwv-mraidiwyv (Adult-
child ratios)

» MéyegOoc¢ Taéncg (Class size)

» MMoromoinuéva lNpooovra
(Qualifications of staff)

» Policies (m.x. moAirikn évraéng)

» lpooBaciuornta (Access to
physical space)

AraSikaocila/Process

EKTTOSEVTIKEC OTPATNYIKEG
(Teaching strategies)

> AAANAEMSPAGELG

(Interactions)

Eumelpiec/ memol01)6 LG
madiwv (Children’s
experiences)

Eumelpleg/ memolB1)ceLg
owkoyévelag (Families
experiences)



+
Me ITowovg Tpomovg Etvat uvatn 1)

A&loAoynon?




Yvotnuota ASL0A0YN oG

m EEwtepikn ASloAdynon

m Avto-aéloAoynon

m XVuvilaopog MeBodwv



‘Epyaieia kat Aladikaoleg

m Structured Observation Measures AounueVeEG
aELOAOYNTIKEG HEBOSOL TTAPATIPTONG

m Rating Scales/ Aflodoyntikeg kKAlpakes Staffabuiong
m Checklists /Aloteg eAcyyov

B AVOLYTA EPWTNUATOAOYLA AVTO-AVATPOPOSOTNONG



YUAAOYN AeSopUEVWV

m [lapatnpnon (observation)

m Yuvevtevdn (interview)

m Eyypapa (documentation)



+
The Early Childhood Environment
Rating Scales (ERS)

Harms, T., Clifford, R. M., & Cryer, D. (2014).



* The Early Childhood Environment
Rating Scales (ERS)

Learning Activities
17.  Fine motor
18.

1),







Notes for Clarification

*An inspection of each and every book is not necessary to complete this Item. When
there are large numbers of books accessible (more than 35), select a random sample

of those the children are most likely to access. For example, do not closely inspect

books that are packed tightly onto shelves or at the bottom of baskets or crates. Do

not give credit for books that are incomplete, badly torn, or otherwise in poor repair.

Books are considered appropriate when the level of content is right for the ages and

interests of the children. Inappropriate books may contain topics and illustrations

that are frightening, show violence, or give negative social messages, such as a biased
point of view or using aggression to solve problems.

1.1, 3.1. Score 1.1 Yes if books are accessible for less than 25 minutes of the
observation in a program of any length. The 25-minute requirement in 3.1 is
required during the observation for a program of any length.

5.1. “Many” means at least 20 books for 10 children, or 30 books for 15 children,
plus one more for each additional child. Calculate based on the highest number

of children attending at any time.

5.3. The reading interest center must meet the requirements of “interest center”
found in the Explanation of Terms Used Throughout the Scale. A rug is
acceptable as a comfortable furnishing if accompanied by some other softness,
such as pillows, a large soft toy that children can lean on, or a child-sized bean
bag. Some harder furnishings, such as a cushioned chair with wooden arms or a

child’s wooden rocking chair, would also count here.

5.4. Do not consider children’s use of books
at a book as a large group.
7.1. To determine whether a wide selection
to be inspected in detail. It is not requ

see if certain topics are represented wii
topics covered (usually by looking at 2
there is significant variety among the
people, feelings, nature/science, math
jobs/work, health or self-help skills, s

need to be present, and other topics mig

7.2. “Current classroom activities® requir
special interests in the classroom cha
children’s interests, or times of the y«
environment, do not carry out an e
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5.1 Atleast 2 different types of
dramauc play Props representing




KAlpoakes ASloAoynong Evtaélakwv
[MTpakTikwv

m Inclusive Classroom Profile (ICP; Soukakou 2016)

m The Specialink Early Childhood Inclusion Quality Scale
(Irwin, 2009)

m Inclusive Early Childhood Education Environment Self-
Reflection Tool (2017)



AlaAsupa




+ INCLUSIVE CLASSROOM PROFILH B
(ICP)

Inclusive
Classroom

Copyright © 2017 by Elena P. Soukakou. All rights reserved.



Young children with
disabilities can
experience low quality

in classes that are
otherwise rated as
being of high quality

Wolery et al., 2000




AfLoAoyel eVTOELOKEC
TUPOLKTLKEC OTO ETUNEDO TNC
Taén, oL OTOLEC
unootnpifouv Tig
EEOTOMULKEUMEVEC
HOONOLOKEG AVAYKEG OAWV
TWV podntwv.



ICP Ztowxeia

. MpocapUOYEC TOU XWPOU, VALKWV Kal EEOTIALOMOU

. EpmtAokn evnAikwyv otic aAANAETIOPACELC TWV TTOULOLWV

. KalBodriynon twv eAeuBepwv dpaoctnploTiTwy Kol Tou

. EntAuon ouykpouoswv/Sladopwv

. ZUMUETOXN WG HEAOC otnv opada taénc (Membership)

. Kowvwvikec/ouvoloOnuatikec aAANAETUOPAOELC HETOED

. Yoot pLeEn emkowvwviog
. Mpocappoyn Twv opadIkwy SpaocTnPLOTATWV

O 0 N |k W IN |-

. Metafaocelc petalL SpaotnploTNTWV

10. Avatpododotnon

11. Juvepyaoio peTaél OLKOYEVELOG-OXOAELOU

12. NapakoAovBnon tn¢ padnolakne dtadikaciog



Nwc
XPNOLUOTIOLELTOL?

[l TNV aéloAoynon Kot
QTMTOTEAECLATIKN
epapuoyn EVIOELAKWVY
TIPOAKTIKWV

Qc epyaleio
OVOLOTOXOOMOU YLl TNV
BeAtlwon eKMOLOEUTIKWV
TIPOAKTIKWV

Qc EPEVVNTLKO EPYOAELD



MLoTL LUTEC OL TIPAKTLKEC ELVOL EVTOELAKEC?

E€TOMLKEUUEVEC Evepyn

p.aer!otakéq OUMETOXN
QVaykeg otV opada

Copyright © 2017 by Elena P. Soukakou. All rights reserved



+ HOpy

avwtikl) Aoun tnc KAtpakog ICP

Adults do not allow children to

the time they need in order to
complete tasks or prepare for activities
(e.g., all children are required to start
and finish their work at the same time,
adults do not allow extra time for some
children to finish their projects). (O)
Dvyes Ono

BB chidren who struggle with
transitions get punished or are
‘excluded from the group (e.g., children
immediately go into time-out). (0)

D YES ONO

3
Minimal

Indicator

Adults use some
With the whole class or individual
children to facilitate transitions
between activities (e.g., acults mark

children what they are a
adults announce the ne;
whole group, adults gey

EXJ Adults allogfchildren extra time
in most transitighls to complete tasks
and prepare

YES |

lure schedule is posted at
eye level in the classroom. (0)
OnNo

support
children throughout the day who have
ditficulty making the transition betwoen
activities (e.9., adult acknowledges
child's difficulty in cleaning up his or
her toys and uses a pictura schedula
throughout the day 1o help child make
the transition between activities). (0)
DYES ONO

Adults share responsibilities
and flexibly adjust their roles in an
effort o prepare for dally actvitios
and promote smooth transitions (e.g.,
one adult is cleaning up with children
while another is responsible for setting
up table for snack of taking a group
of children to the bathroom). (O)

NA permitted
DYES ONO ODNA

Strategies are implemented to
Tacilitate all kinds of transitions across
different types of routines and activities
in an effort to ensure smooth transitions
throughout the day (e.q., ransition from
arrival to morning activities, transition
10 outdoor play, child's transition from
pull-out intervention o work n the
classroom). (0)

NA permitied
JDYES ONO (DNA

- Adults consistently support each

child who has difficulty making the

transtion between activities throughout

the day. (O)

() YES (DNO

Adults monitor children’s
onses o transitions and adjust

the type, level of intensity, and

duration of support in ways that

help prevent children's frustration

and support children throughout

the day (e.g., adult provides more

frequent reminders for child after

she experienced difficulty during

transition time, adult increases

of support by using a picture.

with a child to help child prafé

upcoming activity). (0)

O YES DNO

criteria for Rating Indicators

B
Jtom @ assesses the qualty of provisians and strategies |

34 Programs may use ditferent strategies depending o
ot ingude strategies with the whole group (e.g., using it
1ho tffinning and end of transitions). Score YES i atled
litate smooth transitions, such as adults gently app
\inding them it is time to prepare for an upcoming acti
o strategy was observed with some but not all of the cf
(0.g., teacher gently reminded some children about upca
children undar observation). Yet, if you observe at least ¢
making a transition (e.g., child seems confused and frusy
o efforts were observed to support his or her transition,
indicator

32 You can give cradit if children were able fo maka th
without needing extra time.

NOTES

Criteria for rating

Example indicators

Inchusive Classoom Profile (ICP™), Research Edition. by Elena P. Soukakou. Copyright © 2016 Elena P Soukakou, Al rights reserved.
J- e o s FUSahe o o 1-655 8559775 o RIS o

Copyright © 2018 by Elena P. Soukakou. All rights reserved.



Minimal

Adults use some strategies

with the whole class or individual
children to facilitate transitions
between activities (e.g., adults mark
the beginning and end of activities using
songs, switch lights on and off during
transitions, gently remind individual
children what they are about to do next,
adults announce the next activity to the
whole group, adults gently help individual
children clean up their toys). (0)
OYES ONO

Adults allow children extra time
in most transitions to complete tasks
and prepare for activities. (O)

OYES ONO

A picture schedule is posted at
children’s eye level in the classroom. (O)

O YES ONO

Good

Adults consistently support
children throughout the day who have
difficulty making the transition between
activities (e.g., adult acknowledges
child’s difficulty in cleaning up his or
her toys and uses a picture schedule
throughout the day to help child make
the transition between activities). (O)

O YES ONO

Adults share responsibilities
and flexibly adjust their roles in an
effort to prepare for daily activities
and promote smooth transitions (e.g.,
one adult is cleaning up with children
while another is responsible for setting
up table for snack or taking a group
of children to the bathroom). (O)

NA permitted
OYES ONO ONA

Strategies are implemented to
facilitate all kinds of transitions across
different types of routines and activities
in an effort to ensure smooth transitions
throughout the day (e.g., transition from
arrival to morning activities, transition
to outdoor play, child’s transition from
pull-out intervention to work in the
classroom). (O)

NA permitted
OVYES ONO ONA

...............
LK

Excellent

Adults consistently support each

child who has difficulty making the
transition between activities throughout
the day. (O)

O YES ONO

Adults monitor children’s

responses to transitions and adjust
the type, level of intensity, and
duration of support in ways that
help prevent children’s frustration
and support children throughout
the day (e.g., adult provides more
frequent reminders for child after he or
she experienced difficulty during first
transition time, adult increases level
of support by using a picture schedule
with a child to help child prepare for
upcoming activity). (O)

OYES ONO
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