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EQUALITY




FOR A FAIR SELECTION
EVERYBODY HAS TO TAKE

THE SAME EXAM: PLEASE
CLIMB THAT TREE
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Hvwpéva EOvn, ZupBaocn yia ta Atkatwpoto Twv ATOpwV HE Avarnnpio

United Nations, The Convention On the Rights of Persons with Disabilities (CRPD), Right To Inclusive
Education

“The right to inclusive education encompasses a transformation in culture, policy and
practice in all formal and informal educational environments to accommodate the
differing requirements and identities of individual students, together with a
commitment to remove the barriers that impede that possibility. It involves
strengthening the capacity of the education system to reach out to all learners. It
focuses on the full and effective participation, accessibility, attendance and
achievement of all students, especially those who, for different reasons, are excluded
or at risk of being marginalized. Inclusion involves access to and progress in high-
quality formal and informal education without discrimination. It seeks to enable
communities, systems and structures to combat discrimination, including harmful
stereotypes, recognize diversity, promote participation and overcome badrriers to
qurr]nér)g g[}d. participation for all by focusing on well-being and success of students
with disabilities”.

UN CRPD Committee, General comment 4, par 9: Right to inclusive education (2016).




UNESCO: OPI2MO2 TH2 ENTA=ZIAKH2 EKTTAIAEY2H2

«Mia diadikaaia evrommiouoU Kal avTatmoKpIonS aTnVv TToIKIAOUop@Iia TwV
AVayKwV OAWV TwV uabntwv/Toiwv HECW EVTAEIAKWY TTOAKTIKWYV VIA Th
uabnaon, Touc TTOAITIOUOUC Kal TIC KOIVOTNTEC Kal TNC UEIWONC TOU ATTOKAEIOLOU
EVTOC Kal EKTOC TNC eKTTaidsuonc. lepiAauBaver aAAayEC Kal TOOTTOTTOINOEIC OTO
TTEQPIEXOUEVO, TIC TTPOCEVYYIOEIC, TIC OOUEC KAl TIC OTPATNVIKEC, UE Eva KOIVO
opaua mmou KaAUTITel OAa Ta 1Taidia ToU KataAAnAou nAIKIQGKoU EUPOUC KAl TV
ITEToibnaon ori gival euuvn ToU YEVIKOU OUOTNUATOC VA EKTTAIOEUTEI OAA TA
Taiola».

(UNESCO, 2005)



UNESCO: OPI2MO2 TH2 ENTA=ZIAKH2 EKTTAIAEY2H2

“a process of addressing and responding to the diversity of needs of all
learners through inclusive practices in learning, cultures and communities and
reducing exclusion within and from education. It involves changes and
modifications In content, approaches, structures and strategies, with a
common vision which covers all children of the appropriate age range and a
conviction that it is the responsiblility of the regular system to educate all

children”.

(UNESCO, 2005)



UN 2030 SUSTAINABLE DEVELOPMENT GOALS

ZE8) Department of Economic and Social Affairs
*2 Nations | sustainable Development

Home | SDG Knowledge ~ | Intergovernmental Processes ~ [gIidz SIDS ~ | Partnerships | Engage ¥ | News | About

Goals

Ensure inclusive and equitable quality education

and promote lifelong learning opportunities for
all




UNESCO: 2KOINO2 TH2 ENTA=IAKH2 EKITAIAEY2H2

The purpose of Inclusive Education Is to

"..Remove the barriers limiting the participation and
achievement of all learners, respect diverse needs,
abilities and characteristics and that eliminate all forms
of discrimination in the learning environment”.

(Retrieved February 26t , 2020 from: https://en.unesco.org/themes/inclusion-in-education)



H Atoknpuén tnc ZaAapavka (Salamanca Statement) 1994

[...]Ta oxoAcia moérrel va mepiAquBavouv Kal va
@poVvTilouVv OAQ 1a TaIdIA aveEapPTNTWC CWUATIKNCG,
IavoNTIKNC, KOIVWVIKNC, ouvalobnuartikng, YAWOoOIKNC N
aAANC KQTaoTaonc¢ TouC. 2&€ AUTH TNV UTTOXPEWON
ouuTtTERLIAQUBAVOVTAl avaTTnPQA Kal XapIoUATIKa 1Taidlq,
epyaloueva Kai maiola mou (ouv atov opouo [...] kai maidia
aTTO AAAEC Un TTOOVOUIOUXEC N TTELIBWPIOTTOINUEVEC
TTEPIOXEC ) OUAOEC

UNESCO (1994). The Salamanca Statement and Framework for Action on
Special Needs Education. Paris: UNESCO.



International Forum on
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Background paper prepared for the International Forum on inclusion and equity in education —

Every learner matters, Cali, Colombia 11-13 September 2019 Inclusive education for persons with
disabilities — Are we making progress?


https://unesdoc.unesco.org/ark:/48223/pf0000372651/PDF/372651eng.pdf.multi

Early Childhood
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A Joint Position

Statement of
DEC and NAEYC

DEC/NAEYC, 2009

A Joint Position
Statement
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Division for
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(DEC) and

the National
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the Education
of Young
Children
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Early Childhood

Inclusion

oday an ever-increasing
number of infants and young
children with and without
disabilities play, develop,
and learn together in a
variety of places — homes, early child-
hood programs, neighborhoods, and other
community-based settings. The notion
that young children with disabilities' and
their families are full members of the
community reflects societal values about
promoting opportunities for development
and learning, and a sense of belonging
for every child. It also reflects a reaction
against previous educational practices of
separating and isolating children with
disabilities. Over time, in combination
with certain regulations and protections
under the law, these values and societal
views regarding children birth to 8 with
disabilities and their families have come
to be known as early childhood inelusion.?
The most far-reaching effect of federal
legislation on inclusion enacted over the
past three decades has been to funda-
mentally change the way in which early
childhood services ideally can be orga-
nized and delivered.?” However, because
inclusion takes many different forms
and implementation is influenced by a

Division for Early Childhood of the

Council for Exceptional Children

27 Fort Missoula Road | Missoula, MT 59804
Phone 406.543.0872 | Fax 406,543.0887

Email dec@dec-sped.org | Web www.dec-sped.org

L T T T T T Ty

sErsssssssasrsannsnnnns

wide variety of factors, questions persist
about the precise meaning of inclusion
and its implications for policy, practice,
and potential outcomes for children and
families.

The lack of a shared national definition
has contributed to misunderstandings
about inclusion. DEC and NAEYC recog-
nize that having a common understand-
ing of what inclusion means is funda-
mentally important for determining what
tyvpes of practices and supports are neces-
sary to achieve high quality inclusion.
This DEC/NAEYC joint position state-
ment offers a definition of early childhood
inclusion. The definition was designed not
as a litmus test for determining whether
a program can be considered inclusive,
but rather, as a blueprint for identifying
the key components of high quality inclu-
sive programs. In addition, this document
offers recommendations for how the posi-
tion statement should be used by families,
practitioners, administrators, policy mak-
ers, and others to improve early childhood
services.

naeyc

National Association for the Education of Young Children

1509 16th Street NW | Washington, DC 20036-1426

Phaone 202.232 8777 Toll-Free 800424 2460 | Fax 202.328.1846
Email naeyc@naeyc.org | Web www.naeyc.org
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“Early childhood inclusion embodies the values, policies, and practices
that support the right of every infant and young child and his or her
family, regardless of ability, to participate in a broad range of activities
and contexts as full members of families, communities, and society. The
desired results of inclusive experiences for children with and without
disabilities and their families include a sense of belonging and
membership, positive social relationships and friendships, and
development and learning to reach their full potential. The defining
features of inclusion that can be used to identify high quality early
childhood programs and services dre access, participation, and

[systemic] supports.”

(DEC/NAEYC, 2009 ; National Professional Development Center on Inclusion, 2011)



H évtaén otnv TTpooYoALK NALKI0 « EVOAPKWVEL TIC a€lEC, TTOALTLKEC KOLL TLG
TIPOKTLKEC EKELVEC, TTOU uTtooTnpPL{ouv To OKaAlwMo KABE TTaLdLoU POOYOALKNC
NALKLOC KOlL TNC OLKOYEVELAC TOU, VO CULLUETEXEL OE eva EVPU Ao
SpaoTNPLOTNTWV KAl TIAALOLWV, WC EVEPYA LEAN TNC KOWOTNTOC KOL TNE KOWWVLAC,

a€LOTIOLWVTOC TO MEYLOTO TWV SuVATOTATWY TOou/TNCY.

(AnAwon kown¢ B€onc mou npoekuP e to 2009 peoa amo tnv cuumpoaén Twv dUo

LEYAAWY OPYAVIOUWV YLa TNV tpooyoAkn aywyn otic HNA.DEC/NAEYC, 2009).
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oday an ever-increasing
number of infants and young
children with and without
disabilities play, develop,
and learn together in a
variety of places — homes, early child-
hood programs, neighborhoods, and other
community-based settings. The notion
that young children with disabilities' and
their families are full members of the
community reflects societal values about
promoting opportunities for development
and learning, and a sense of belonging
for every child. It also reflects a reaction
against previous educational practices of
separating and isolating children with
disabilities. Over time, in combination
with certain regulations and protections
under the law, these values and societal
views regarding children birth to 8 with
disabilities and their families have come
to be known as early childhood inclusion.”
The most far-reaching effect of federal
legislation on inclusion enacted over the
past three decades has been to funda-
mentally change the way in which early
childhood services ideally can be orga-
nized and delivered.” However, because
inclusion takes many different forms
and implementation is influenced by a
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wide variety of factors, questions persist
about the precise meaning of inclusion
and its implications for policy, practice,
and potential outcomes for children and
families.

The lack of a shared national definition
has contributed to misunderstandings
about inclusion. DEC and NAEYC recog-
nize that having a common understand-
ing of what inclusion means is funda-
mentally important for determining what
types of practices and supports are neces-
sary to achieve high quality inclusion.
This DEC/NAEYC joint position state-
ment offers a definition of early childhood
inclusion. The definition was designed not
as a litmus test for determining whether
a program can he considered inclusive,
but rather, as a blueprint for identifying
the key components of high quality inclu-
sive programs. In addition, this document
offers recommendations for how the posi-
tion statement should be used by families,
practitioners, administrators, policy mak-
ers, and others to improve early childhood
services.

naeyc
National Association for the Education of Young Children

1509 16th Street NW | Washington, DC 20036-1426

Phone 202.232 8777 Toll-Free 800.424.2460 | Fax 202.328.1846
Email naeyc@naeyc.org | Web www.naeyc.org

sssssssssssssssannsnns

* AloOnon Tov avnKew Kai
OUUUETOXNC CTNV OUAOX

o AvarTtuvén OTIKWV KOWVWVIKWOV
AAANAETTPLOpAcEWY & KAAALEPYEIX
PIAiac Yia OAa Ta TTaldla

 Mafnon yia oAa tTa MMaidia




HEvtoén otnv EAAGO QL

* AEV UTTOPYXEL KOLWVOC €BVIKOC OPLOMOC VLA TNV EvTaén oTtnV
NPOOYOALKN NALKLAL.

* Evtaén elval o 0pocg mou YpNOoLMOTOoLELTAL Ao ToV VOouo. H
«ToPAAANAN oTtNPLEN» amoTeAEL TO EEEXYOV LOVTEAO LE
neplopopevn kabodnynon otnv edpappoyn tnc.

* Yrtapxouv Altya OlaBeoipa otolyeLa yLa TNV mopoxn eviaénc otnv
NPOOYOALKN NALKLAL.




Oeouko MAaioto MapaAAnAnc Znpwenc (M)

«2ZUJPWva Pe TNV Ioxuouoa vopobeaia (3699/2008), or yabnréc ue avamnpia Kai
EIOIKEC EKTTAIOEUTIKEC AQVAYKEC UTTOPOUV va POITOUV OE OXOAIKN TaEn TOU YEVIKOU
OxoAgiou, Ue TTAPAAANAN aTnpIénN-OUVEKTTAIOEUON, AQTTO EKTTAIOEUTIKOUC EIOIKNC
Aywync¢ Ekmaidsuoncg (EAE), orav auro emiBaAAeTal arro 1o €id00¢ Kal Tov abuo
TWV EIDIKWV EKTTAIOEUTIKWY avaykwV. H mTapaAAnAn otnpién mapéxeral o uabnrec
TTOU UTTOPOUV UE KATAAANAN aTtouikn UtTooTNPIEN va TTAPAKOAoOUBnoouV To
AVaAUTIKO EKTTQIOEUTIKO TTPOYPAUUQA TNC TAéNC, O€ UaBNTEC UE OOLBAPOTEPEC
EKTTAIOEUTIKEC AVAYKEC OTAV OTNV TTEPIOXN TOUC OEV UTTAPXEI AAAO TTAaioio EAE
(€10IKO Ox0Agio, TUNUa Eviaénc) N orav n mapaAAnAn arnpién kaBiorarai
amapaitnTn».




Nopoc 4368/2016

O vopoc 4368/2016 opilel OTL OKOTIOC TWV TUNUATWY £vtaénc elvol N MANPNC
EVTOEN TWV HOBNTWV LLE ELOLKEC EKTIALOEVUTLKEC OVAYKEC /Kol avarnpila oto
OXOALKO TtepLBaAAov Kol 0 EKTOLOEUTLKOC TOU TUNUATOC EvToénc Ba mpemeL va
vrtootnpPLlel TouC paoBnNTEC evtoc Tou mepLBallovtoc Tng Taéng Touc, o€
OUVEPYOOLO LLE TOUC EKTTOLOEUTIKOUC TWV YEVIKWV TAEEWYV, LE OTOXO TN
Slapopormnoinon Twv SpaoTNPLOTNTWY Kol TwV OLOAKTLKWY TIPAKTIKWV.

(Law 4368/2016 apBpo 82, napaypadoc 5).




‘Eva poakpu toé&iol amo...

Tnv «KovovLKOoTtolNoN».. 0TNV EVOWMATWON ..0TNV EVToén

Odom et al., 2004
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SEALINK

towards inclusiaon

EXCLUSION, SEGREGATION, INTEGRATION & INCLUSION:
HOW ARE THEY DIFFERENT?

Exclusion occcurs when

certain individuals or groups

are directly or indirectly

e denied access to employment
LI and / or experience
discrimination due to
belonging to a certain
diversity strand.

Exclusion

Integration is the process of employing or

6 creating policies that address the specific
: needs of the diverse group. For example,
& reasonable adjustments for persons with
disabilities. While this is an important step,
the danger to watch out for is that the
diverse group is either expected to adjust
to the norm of the majority or are
constantly treated as the 'diverse' group.

Integration

Segregation takes place when corporate

e organisations create accessibility for certain
groups but deny the others or when job

6 roles are distributed amongst workers based
on a diversity strand. For example, field

roles are reserved for men and customer
service for women.

Segregation

Inclusion is the process of systemic reform,

one that creates accessibility- both physical

and emoticonal, promotes a sense of belonging

and encourages its employees to retain

authenticity. It is important to note here that

Inclusion integration does not automatically translate to
inclusion, unless the culture of the

organisation is also one of acceptance.

WHERE ARE YOU ON YOUR INCLUSION JOURNEY?



Movu ZupPaivel n Evraén;

[evikn ekmaidbevon

-Anpootec dopec mpooyoAknc eknaidevonc (Opadec mawyvidlov/madikol
otaBOuol/ vnriiaywyeio)

-|SLWTLKEC

-Eldka kpatika ipoypappata (‘Head start’, ‘Children’s Centers’)
ElSkeC ekmtaldeuTIikEC OOMEC

-Special Units on site (UK) (eldiko tunuo/takn oto idlo oxoALlko KTRplo)

-Resource Room (Tunua Evtoénc)

“Reverse Mainstreaming” (Eldlkec Tatelc evowpatwonc matdLwyv TUTILKNC
avamntuénc)

2€ OALKN N OPLOKEVN XPOVLKA EVTOEN



Mowouc Nephapfaver?

* ALOLKNTIKO TPOCWTILKO

* Matdaywyotl/Exkmodevtikol

* BonOnTKO EKTTALOEUTIKO TIPOCWTILKO

e JUPBOUAOL ETTAYYEAUATIKNC avATTTUENC

* ELdikol mtatdaywyot/ ELOLKO eKMaLOEUTIKO TPOCWTILKO
» Oeparnevtec/ EEslbikevevol emoyyeAMOTLEC

* MaBntec

* OLKOYEVELQ



Awadopetika MovteAa Mapoxnc Yrnpecolwv
Service Delivery Systems

* Oeparela evtoc tou TuNpatoc evtaénc (Push-in therapy)
* Oeparmela eKTOC TOU TUNHatToc evtaéng (Pull-out therapy)

* OEPATEVUTIKEC TTOPEUPAOCELC/UTINPECLEC UYELAC, KOWWVLKEC
KOl EKTTOLLOEUTLKEC EVTOC N €KTOC TNC OouNC ekmatdevonc.



‘Evraén: Eva napadeypa

* https://www.youtube.com/watch?v=wBz6g|/05x5Q&ab ch
annel=RubysRainbow



https://www.youtube.com/watch?v=wBz6glO5x5Q&ab_channel=RubysRainbow
https://www.youtube.com/watch?v=wBz6glO5x5Q&ab_channel=RubysRainbow

‘Evtaén: Baolwkol MTUAWVEC Kol XOLPOLKTNPLOTLKA

* https://www.youtube.com/watch?v=b7DywG0BgMk&ab c
hannel=STEMIE

* https://www.youtube.com/watch?v=a2wJqDw9B68&t=210
s&ab channel=WisconsinDPI



https://www.youtube.com/watch?v=b7DywG0BgMk&ab_channel=STEMIE
https://www.youtube.com/watch?v=b7DywG0BgMk&ab_channel=STEMIE
https://www.youtube.com/watch?v=a2wJqDw9B68&t=210s&ab_channel=WisconsinDPI
https://www.youtube.com/watch?v=a2wJqDw9B68&t=210s&ab_channel=WisconsinDPI

Ti Xperaletal Na Kavovpe I'ia Na Iletvyovue Ta ATtoteAeopoata Ilov OeAovpe?
What Does it Take To Achieve Desired Outcomes?

Effective
Implementation

Enabling

Effective ) x
Practices

Contexts

Child
Outcomes Source:

@
MNational
@ Implementation
Research Network




Evtaéiakn
ekmaldevon otnv
NPOOYXOALKN NALKLO: 8
TTUAWVEC VL

QTTOTEAECHOTLKN
vAorolnon

Love & Horn, 2019




Epyooiec

Atoukn Epyaoia

H mapakdtw ATtopLkn epyacio eival €vac avoAUTIKOC OXOALAOOC OXETLKA LE TNV EPapOoyn EVIOELOKWY TIPAKTLKWY 0TO vATilaywyeio. Ot
doltnTEC Ba XpNOoLULOTIoOINooUV HLa LEAETN Ttepimtwonc (case-study), yia va emeéepyaotolV Kal va ovaAUooUV BaOLKEC TIPOUTIOBECELC KoL
{NTAMOTA TTOU CUVOEOVTOL UE TNV ATTOTEAEOUOTLKN €DAPUOYH CUYKEKPLULEVWYV EVTOELOKWY TIPAKTLKWY Ttou Ba tpoteivouv ota mAaiola evog

uTtoBeTIkoU TuApaToC evtaEnc (1500 Agelc).
Ouadiki Epyaoia

Me BAon Touc P ATIAVW OTOXOUC YLa TNV evTaéLakn ekmaidevon, ol doLtnNTEC Ba TPAYLLATOTIOC0UV UL OpAOLKN TTApouoLAoN EVOC
UTTOOETIKOU MPOYPAUUOTOC/LOVTEAOU EVTOELOKAC EKTTALOELONC YLOL TO VNTILOYWYVELO, BaOLOUEVOU O€ €TLOTNOVIKA dedopgva. H
napovoiaon Oa yivel pe tn popdn powerpoint kat Ba €xetl Stadpkela 30 Aemttwyv. Ot pottnteg Ba epypadouv Touc Baoctkouc TUAWVEC KoLl
MPOLKTIKEC TToU Ba meplthapBavel eva tuApa evtaénc uPnAng moLoTNTOC oTNV MPOOXOALKN eKTtadevon, Ba ALTLOAOYCOUV TLC TIPOTACELG

TOUC, Kol B ETILXELPNUATOAOYIOOUV OXETIKA LE TNV WHEALLOTNTA TOUC.

2TOYOL evTtoéLloKkne ekmaldevonc yvia oAa ta rtoldLld

e -Avamtuén Kowwvikwv aAAnAemidpaceswyv Kol KAAALEPYELA TNE TTALOLKN S PLALAC.
e -Evepyn ouppeToxn TwV adLWV OTIC KAONUEPLVEC SPAOTNPLOTNTEC KOl OTO TTolLXVidL.
* -YOOoTAPLEN ECOTOULKEUUEVWV EKTIOLOEUTLKWY QVOYKWVY 0T TIAQLOLAL TNG CUMHETOXAC TWV TTAtdLwV oTnV Taén.

e -YeBaopog yla TIC atouLkeC dladopEc.



Atoukn Epyaoia - H MapkeAAa

H MapkeAa eival 3.5 etwv, EAAnvida. Zel e Toug yoveic Tne Kat tov adepdo tnE nov lval 6 ETWV KoL TINYOLVEL OTNV TTPWTN
dnuotikol. H MapkeAAa Stayvwotnke e avamtuélakn dtatapaxn oto pAacpa Tou auTlopou nipv Alyec eBdopadec. lMnyaivel og vav
AL LKO OTOBLO Kol ETOLHALETAL VIO TO VNTILaywYELo TTou Ba AL pPeTa amo 6 LAVEC. TS apeoeL TTOAU val TtNYAlvVEL 0TO TTALSLKO
oTtaBbuo, Kal yaipetoal oAU otav Bpioketol pe aAAa rtodla. H ayamnuevn tng SpaotnpLotnta ivat va meplepyalstol Ko va (et pe
urtaAec. H MapkeAAa SUCKOAEVETAL O€ OPLOUEVOUC TOLELC TNC AVATITUENC TNG, OTIWCE VOl ETULKOWVWVEL UE AAAOUC EVNALKEC, N VO KAVEL
dkiec pe aAa rtodta. Ot yoveic Tng Kot N SaoKAAA TNG EXOUV TIPOCEEEL OTL AYXWVETOL TTOAU KATA TN OLAPKELA LETAPACEWV KoL
duokoAeveTal va LETAPBEL oo pLa poutiva 1 SpaotnpLotnTa o€ pia AAAN. Asv €xeL avamtUéel AEKTIKN ETUKOLVWVLQ OLKOUOL, KOLL LLE TOUG
YOVELC TNC ETILKOWVWVEL PE XELPOVOULEC TTOU €XOUV EPeUPEL povoL Touc. Map’ 6An tnh SUOKOALX TNC VO ETILKOWVWVEL PE AAAOUC, TNG
apEoEL TTOAU va TtapakoAouBel tar aAAa totdakLa, woTtooo nailel cuvnOwC Lovn TNC Kat {ntael tn BonBela amo kAamoLov eviALka yLa
va EXEL TtpooBaon og matxvidla N otav XPELAlETAL KATL VO KAVEL ] VAL ETILKOWVWVNOEL. 2€ CUVEVVONON LE TNV OLKOYEVELA TNC, N
MopkeAAa Ba poLTACEL O€ VNTTILAYWYELO TNC YELTOVLAC TNC LUE TapAAANAN otnptén. H MapkeAAa Ba xpelaotel val CUMMETEXEL 2 POPEC
v eBoopada oe epyoBeparmeia kot A\oyoBeparmeia, ektoc oxoleiov. H daokaAa mou €xeL Twpa oToV TOLOLKO oTaOuo avedepe o€
npoocdatn cuvavInon LE Touc yovelc tTnc MapkeAAac, otL tn MapkeAAa tnv BonBaeL MOAU va EXeL 0pLOBETNUEVO Eva TIPOYPOLLOL
KaBwc Ko omtika Bondnuata yia va kataAapaivel kKaAutepa Tt akoAoUOEL 0TO TTPOYPALUA TNE, KOL VO ETILKOWWVEL PE Tot AAAQ TTodLAL.
H daokdAa Tou vnrilaywyEeLou TTOU TIPOKELTAL VA EEKLVAOEL 0€ AlyouC LLIAVEC, LETA ATTO TIPOOoPATN EVNUEPWON KoL EMLKOWVWVLA,
eEeppaoe peyaAln avnouyia yia tnv evtaén tng MapkeAAag. H daokala mapdAAnAng otnpténg Ba eivat otnv taén tng MapkeAAag
KAOE HEPQ, KO, AV KOL EXEL EUTIELPLOL a0 uTtooTNPLEN o€ aldLa e avamnpleg, Oa eival n mpwtn popad rov Ba SouAeUel pe eva tatdi
oTNV TAEN TOU Kal OXL o€ €L6LKO vNTILAYWYELO.



Meplypadn Atoutknc Epyaaotiag

DavTaoTEITE OTL EXETE TO POAO €VOC ‘OLVTOVIOTNH Y TNV EVTEN TG MapkEAAXG oTO vnmaywyelo Tov Ba ottnoel o€ 3 unveg. Me
aUTNV TNV gpyacia Ba oxediaoete pla EkBeomn mov Ba mepLAaUBAVEL TIC ATAPALTNTEG TPOVTIOOETELS, TIPOOEYYIOELS, KOL TIPOUKTLKEG YLO
TNV ATMOTEAECUATIKN £vTaln TG MapkéAAdag. Me Bdomn kdBe pia atto TIG TAPAKATW BONONTIKEG EPWTNOELS, B TEKUNPLWOETE TLG
DE0ELG oG, TTAPEXOVTAG AVAAVTIKO OYOALXOUO TWV (NTNUATWY oTta ottola O aavaepBeite. I'a tnv €kBeon avt) amattovvTol

TovAaxLoTtov 10 StapopeTikeég BIBALOYPA@IKEG AVA@POPEC.

1) Mol TloTEVETE UTOPEL VO EVAL TA OPEAN ATTO TNV £vTaén TG MapkEAAAG?

2) ZOp@wva pe 0,TL yvwpllete yia TNV MapkeAAQ, TTOLEG (VAL KATIOLEG TIPAKTIKEG (EKTIALOEVTIKEG OTPATNYIKEG/TapeUPAcELS) TTov Ba
LTTOPOVCAV VO EPAPUOCTOVV ATIO TIG SAOKAAEG TNG peoa otV TAN? I'atl Bewpelte OTL AVTEG OL TPAKTIKESG UTTOPEL VAL WPEAT)OOVV
™V MapkéAia?

3) Z0upwva pe 0,TL yvwpilete yio TNV £vtaln s MapkeAAag, Toleg TTPoVTO0ECELS BEWPELTE OTL ELVAL OTNUAVTIKEG VLA TNV OUAAT KAl
amoTeAeopatikn Evtaln ™ MapkeAdag? Tl xpeldletal va oKEQTOVV 0L SAOCKAAEG TNG WOTE 1) EQAPLOYT) TWV TTPAKTIKWV TTOV

TIPOTELVATE VA ELvaL EQPLKTY), aTToTEAEOUATIKN, Kol Blwoun? I'a mold Adyo BewpPeLTE ONUAVTIKEG AVUTES TIG TIPOVTIOOECELG?

4) BAémete kamola mBava epmodia oty dtadpoun ya tnv evtadin s MapkéAdac? Av val, mweg 0a UTTopovoay v TA AVTIUETWTILOOVV

Ol EUTTAEKOEVOL?



BiAloypadia

Barton, E. E., & Smith, B. J. (2015). Brief Summary: Fact Sheet of Research on Preschool
Inclusionhttps://ectacenter.org/~pdfs/topics/inclusion/research/Brief Inclusion_Fact_sheet R.pdf

Barton, Erin E.; Smith, Barbara J.. The Preschool Inclusion Toolbox: How to Build and Lead a High-Quality Program (p. 13). Brookes
Publishing. Kindle Edition.

Odom, S. L., Buysse, V., & Soukakou, E. (2011). Inclusion for young children with disabilities: A quarter century of research
perspectives. Journal of Early Intervention, 33(4), 344-356.

National Professional Development Center on Inclusion. (2011). Research synthesis points on practices that support inclusion. Chapel
Hill: The University of North Carolina, FPG Child Development Institute. Available at http://npdci.fpg.unc.edu

Research Synthesis Points on Practices That Support Inclusion

http://npdci.fpg.unc.edu/sites/npdci.fpg.unc.edu/files/resources/NPDCI-ResearchSynthesisPointsinclusivePractices-2011 0.pdf

https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-12/



http://npdci.fpg.unc.edu/sites/npdci.fpg.unc.edu/files/resources/NPDCI-ResearchSynthesisPointsInclusivePractices-2011_0.pdf
https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-1-12/

BiAloypadia

Love, H. R., & Horn, E. (2021). Definition, context, quality: Current issues in research examining
high-quality inclusive education. Topics in Early Childhood Special Education, 40(4), 204-216.

Guralnick, M. J. et Bruder, M. B. (2016). Early Childhood Inclusion in the United States: Goals,
Current Status and Future directions. Infants & Young Children, 29(3), 166-177.

DEC/NAEYC. (2009). Early childhood inclusion: A joint position statement of the Division for Early Childhood (DEC)
and the National Association for the Education of Young Children (NAEYC). Retrieved from:
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-

statements/DEC NAEYC EC updatedKS.pdf

International Institute for Educational Planning / United Nations Educational, Scientific and Cultural Organization)
(2020) Planning for inclusive education. Retrieved from: http://www.iiep.unesco.org/en/inclusive-education



https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/DEC_NAEYC_EC_updatedKS.pdf
https://www.naeyc.org/sites/default/files/globally-shared/downloads/PDFs/resources/position-statements/DEC_NAEYC_EC_updatedKS.pdf
http://www.iiep.unesco.org/en/inclusive-education

BiAloypadia

Law 4368 (2016). Measures to speed up government work and other provisions. Government Gazette, 1 (21), 537-612. Athens: National Printing House
[in Greek].

Odom, S. L., Vitztum, J., Wolery, R., Lieber, J., Sandall, S., Hanson, M. J., et al. (2004). Preschool inclusion in the United States: A review of research from an
ecological systems perspective. Journal of Research in Special Educational Needs, 4(1), 17-49.

UNESCO (2019). Global Education Monitoring Report. Migration, displacement & education: Building bridges, not walls. Available at: en.unesco.org/gem-
report/report/2019/migration

United Nations (2006). Convention on the Rights of Persons with Disabilities. New York: United Nations.

Nopo¢ utt’ aplBuov 3699/@.E.K.199/A"/2.10.2008. El61k} Aywyn kot Ekraidevon twv atopwy pe avamnpio i LE ELOKEC EKTIULOEVUTIKEG OLVAYKEC
(2008). Eppnuepida tnc KuBepvnonc tnc EAAnvikng Anuokpartiag, tevy. 1, aptd. @uAiou 199, oel. 3499-3520.

United Nations (2016). General Comment No. 4. Article 24: Right to Education. Convention on the Rights of Persons with Disabilities.
UNESCO (1994). The Salamanca Statement and Framework for Action on Special Needs Education. Paris: UNESCO.

UNESCO (2005). Guidelines for Inclusion: Ensuring Access for All. Paris



	Default Section
	Slide 1
	Slide 2

	What do we know about inclusion?
	Slide 3: UNESCO 
	Slide 4
	Slide 5
	Slide 6
	Slide 7: Ηνωμένα Έθνη, Σύμβαση για τα Δικαιώματα των Ατόμων με Αναπηρία
	Slide 8: UNESCO: ΟΡΙΣΜΟΣ ΤΗΣ ΕΝΤΑΞΙΑΚΗΣ ΕΚΠΑΙΔΕΥΣΗΣ
	Slide 9: UNESCO: ΟΡΙΣΜΟΣ ΤΗΣ ΕΝΤΑΞΙΑΚΗΣ ΕΚΠΑΙΔΕΥΣΗΣ
	Slide 10: UN 2030 SUSTAINABLE DEVELOPMENT GOALS
	Slide 11: UNESCO: ΣΚΟΠΟΣ ΤΗΣ ΕΝΤΑΞΙΑΚΗΣ ΕΚΠΑΙΔΕΥΣΗΣ
	Slide 12: Η Διακήρυξη της Σαλαμάνκα (Salamanca Statement) 1994
	Slide 13: International Forum on Inclusion and Equity in Education UNESCO, 2019
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18:  Η Ένταξη στην Ελλάδα
	Slide 19: Θεσμικό Πλαίσιο Παράλληλης Στήριξης (ΠΣ) 
	Slide 20: Νόμος 4368/2016 
	Slide 21: Ένα μακρύ ταξίδι από…
	Slide 22
	Slide 23: Διάλειμμα! 
	Slide 24
	Slide 25: Που Συμβαίνει η Ένταξη;
	Slide 26: Ποιούς  Περιλαμβάνει? 
	Slide 27:   Διαφορετικά Μοντέλα Παροχής Υπηρεσιών Service Delivery Systems
	Slide 28:   Ένταξη: Ένα παράδειγμα
	Slide 29:   Ένταξη: Βασικοί πυλώνες και χαρακτηριστικά
	Slide 30
	Slide 31
	Slide 32: Εργασίες
	Slide 33
	Slide 34: Περιγραφή Ατομικής Εργασίας

	How do we implement?
	Slide 35: Βιβλιογραφία
	Slide 36: Βιβλιογραφία
	Slide 37: Βιβλιογραφία


